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Segment 2:  

The importance of 
Teacher beliefs 
 

 

Overview  
In this segment we look at the various beliefs that we bring to the classroom: beliefs about 
education, students as learners, our tole as teachers, and the situations within which we 
teach. All of these influence our teaching. 

 

Readings  

Text 
Graham, D. L. (2003). Biblical beliefs foundational for redemptive teaching. 

Teaching redemptively: Bringing grace and truth into your classroom 
(pp. 51–144). Colorado Springs, CO: Association of Christian Schools 
International.  

 
Reading 5 
Fennema J. (2005). Created by God with Religious Natures. The Religious 

Nature and Biblical Nurture of God’s  (pp. 17–32). Sioux Center, IOWA: 
Dordt College Press.  

 
Reading 6 
Van Brummelen, H. (1998). A Framework for Teaching Christianly. Walking with 

God in the classroom. (2nd ed., pp. 27–59). Bellevue: WA: Alta Vista 
College Press. 

 
Reading 7 
Graham, D. L. (2003). Beliefs about the learning process. Teaching 

redemptively: Bringing grace and truth into your classroom (pp. 145–
155). Colorado Springs, CO: Association of Christian Schools 
International. 

 
Reading 8 
Australian Institute for Teaching and School Leadership. (2011). National 

professional standards for teachers, (pp. 10–11). Carlton South, VIC: 
Author.  

 
Reading 9 
Australian Council of Educational Leaders. (2009). How to become a reflective 

practitioner. e-Teaching: Managing strategies for the classroom #71. 
Penrith, NSW: Author.   
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Study guide 
 

 

1. The beliefs we bring to the classroom  

 

Each of us holds ideas about the students, what constitutes an ideal teacher and, more 
importantly, ideals about what we would like to be as a teacher. These beliefs have been 
shaped by our worldview perspective but also by our training, experience and societal 
contexts. As a result, it is necessary to recognise that teacher beliefs play an important part in 
any reflective/decision-making process. 

All teachers have beliefs about effective teaching.  Beliefs reflect ideas, activities, ways of 
spending time and of seeing the world that are important to us in our lives.  They can be 
defined as the way see the world and the way we prefer to think and act.  They include such 
things as opinions, attitudes and values. However, as Christian teachers we need to make 
sure that our long held beliefs about education are consistent with our worldview. We need 
to consider if our educational beliefs recognise that all things were created by and for Jesus 
and are held together in him (Colossians 1: 16–17). We need to recognise that this universe 
was created perfectly and that it belongs to Jesus. We need to consider whether these 
beliefs recognise that our world is fallen and tainted by sin. Most importantly, we need to 
recognise that we were all created by Jesus with the need for him to be our Redeemer, 
Saviour and Lord. These thoughts should be the ones that underlie our studies in this segment. 

 

Can you identify five or six beliefs about teaching that seem to influence most 
of what you do on a day to day basis in your class(es)? 
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2. Beliefs about the student 

 

 
For credit, read:  Fennema (2005, pp. 17–32). [READING 5] 
 

 

 
Fennema (2005) looks at the religious nature of children. Within this reading he considers a 
number of the consequences of our being created by God. When considering our 
‘creaturely dependence’ on God he says: 
 
Within the school setting, the creaturely dependence means that students, while being 
central to the purpose of a school, are not the ultimate centre of their experience or of their 
classroom. They do not function for their own purposes. They are called to acknowledge that 
there is a sovereign God, an Ultimate Being outside of themselves, to whom they must bend 
their knees. (p. 20). 

 

 

 How do Christian teachers enable their students to be “central to the purpose 
of a school” but not “the ultimate centre of their … classrooms”? 

 

 
 
 
 
 
 

 

 

 

 

 

 

How does this differ from a secular perspective of the student and why? 
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Fennema (2005) then goes on to look at the issue of identity. He claims that identity is found 
in relationship and that the “primary identity of a child emerges from their relationship with 
God” (p. 21).  

 

 How does our relationship with God affect our concept of identity?  

 

 

 

 

 

 

 

 

 

 

 

Children are a gift from God but parents must realise that whilst they are charged with raising 
them, they are ultimately God’s children. This means that they are to be brought up in the 
image of God and not recreated in our own likeness. Christian Schools must also make sure 
that they do not simply seek to impose cultural values and expectations but that they nurture 
and grow students in the values and expectations of God. 

 

What are some of the challenges that we face as Christian teachers in seeking 
to grow students in the values and expectations of the Lord? 

 

 

 

 

 

 

 

 

 

 

 

 
For credit, research:  As God’s creations, children have a religious nature. In the reading 
Fennema points out several of the consequences of this nature. Choose two of these 
consequences and describe an outworking of each for a Christian School. (50 words) 
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3. Beliefs about the teacher 

 

 
For credit, read:  Van Brummelen (1998, pp. 27–59). [READING 6] 
 

 

 

Harro Van Brummelen (1998) has suggested several metaphors that may be appropriately 
applied to a teacher. He considers the teacher as an artist, technician, facilitator, story teller, 
craftsperson, steward, priest and guide. Each of these metaphors is useful in that it 
emphasises a particular aspect of the role of a teacher. However, as with all metaphors, they 
have limitations and can be either inadequate or even misleading when taken to an 
extreme. 

 

Consider two of the metaphors mentioned by Van Brummelen that you can 
easily relate to as a Christian teacher. Describe each of these two metaphors 
and their strengths and then list some of their possible limitations. 
 
 

 
Metaphor 1.  Teacher as a _________________________________ 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Metaphor 2.  Teacher as a _________________________________ 
 
 
 
 
 
 
 
 

 

  



National Institute for Christian Education 

Segment 2 ED543 Teacher Beliefs Page 11 

Van Brummelen (1998) further goes on to look at the personal characteristics of a Christian 
teacher. He highlights the personal commitment of the teacher and their responsibility to 
model Christ to the students.  The outworking of this is to live a life that demonstrates the fruit 
of the spirit with love being “the undergirding characteristic that all teachers must possess”  
(p 49).  

 

 

How do Christian teachers demonstrate / model love to their students? 
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4. Beliefs about learning 

 

 
For credit, read:  Graham (2003, pp. 145–155). [READING 7] 
 

 

 

Donovan Graham (2003) has pointed out that students are both fallen and redeemed 
image bearers of God. It is from this standpoint that he believes we must start when 
discussing our understanding of learning and teaching. He then goes on to look at the affect 
of the “heart”, concepts of “truth”, actions and beliefs, and finally the relationship between 
heredity and environment. 

 

How might our understanding of the “heart” affect our understanding of how 
students learn? 
 
 

 
 
 
 
 
 
 
 
 
 
 
 

 
 
How might our concept of “truth” affect our understanding of how learning 
takes place? 
 
 

 
 
 
 
 
 
 
 
 
 
 
For credit:  What is the connection between actions and beliefs in learning? (50 words) 
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For credit: What does the relationship between heredity and environment affect learning? 
(50 words) 
 

 
 
 

It is possible to identify at least numerous components about which we have beliefs relating 
to education. We have looked at three in detail. A broader range of such belief areas that 
inform a teacher’s practice would include beliefs about: 

 
1. Children/learners (Who they are and how we might relate to them?); 

2. Teachers (Who am I and what gifting do I have?); 

3. Teaching (What is necessary for teaching to take place?); 

4. Learning (What is necessary for learning to take place?); 

5. School (What is a school and why?); 

6. Resources (What resources are necessary for a specific teaching/learning situation, how 
should they be used and are they available?); 

7. Knowledge (What is true and what value does it have for the teacher and the student?). 

 
 
 
For credit: Which of these seven belief objects do you feel more knowledgeable about?  
Have you developed a coherent and consistent biblical framework for thinking about that 
belief object?  What forces have influenced and shaped your learning and reflection most in 
this area? (50 words) 
 
 
 

Smith and Lovat (2003) suggested that for each of our clusters of beliefs about each belief 
object, there are beliefs about the ideal and the actual.  They explain: 

...as teachers, each of us, perhaps subconsciously, has beliefs about what the ‘ideal 
teacher’ should be/do; how ‘ideal learning’ should take place; how ‘ideal learners’ 
should behave; what characteristics the ‘ideal resource’ should have, and so on.  At 
the same time, we also have perceptions and beliefs about how teachers and 
learners actually behave; about the usual conditions under which learning takes 
place, and so on. (p. 151) 

Barnes said that the term frame is used to refer to the “clustered set of standard 
expectations through which all adults organise, not only their knowledge of the world 
but their behaviour in it” (Russell & Munby, 1992, p. 16).   

It has been hypothesised that the most effective teachers will have more than one 
interpretive frame available which will free them to see and to make informed choices.   
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To what extent has your Christian school broadened or limited the way you 
frame what happens in your classroom(s)?  Identify specific conditions, 
practices, or organisational demands. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

READ:  The items in National Standard 2 (READING 8). Are 
there areas in this standard on which you would like, or 
need, to work to improve? 
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